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Abstract 
Education in Nigeria is said to be at the cross-roads, inspite of the good 
intentions of government policies. This paper assesses nomadic education, 
reforms in nomadic migrant fishermen education, the implementation and 
the current socio-cultural, political and economic transformation of 
pastoralist societies and the effects on the nation. The paper further suggests 
the way forward. 

Introduction 
Post independence reforms in 

education included adjusting the length of 
education cycles, altering term of access to 
and increasing education opportunities, 
changing curriculum contents and linking 
the provision of education and training 
more closely to perceived requirements for 
socio-economic development. But today 
inspite of government's well-intentioned 
policies, education is marked by gross 
underfunding mismanagement, inadequate 
infrastructural facilities, over-crowded 
class rooms, strikes, non-payment of 
salaries, constant closures and a general 
state of decay at all levels. 

Nigerian education should be 
marked by a continuous search for 
excellence supported by the political will 
for good governance and transparency. 
The above statement was made by a 
prominent Nigerian scholar in (1999). At 

the time, Nigerians felt that the entire 
education system will gain enormously 
from consciously planned and deliberate 
coherent national policy development 
rather than ad-hoc or piecemeal reforms. It 
is in this light that the massive investments 
in education in an attempt to ensure 
equality of access to education among the 
different ethnic socio-professional and 
regional groups was welcomed as a sign of 
government's concern for equality of 
educational opportunity. 

Education has been a stated 
priority of various succeeding Nigerian 
governments. Since 1976 when the 
Universal Primary Education was first 
launched, other programmes such as the 
National Mas Literacy programme 1982, 
the Nomadic Education Programme 1989 
and the re-launch of the Universal Basic 
Education Scheme in 1999 have been 
pursued with vigor but the sincerity and 
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commitment of subsequent governments to 
these reforms is however questionable with 
regards to the political and economic 
prob lems encou nt er ed  in t he 
implementation of the reforms. 

The Nomads as a Phenomenon 
Aboho (2001) slated that, 

nomadism is a world wide phenomenon. 
He further referred to nomads as, ethnic or 
social-professional groups who travel and 
migrate in large or small clan groups in 
search of livelihood within a community. 
He further classified them into three 
groups namely, the cattle, the migrant 
fishermen and the farming nomads. He 
described settlement patterns of the cattle 
nomads as, total nomad pattern, 
semi-nomadism and ranching.*. Whichever 
settlement pattern exists, the nomads in 
Nigeria are known for their zealous pursuit 
of education with special regards to the 
Islamic injunction that enjoins Muslims to 
pursue education even to the farthest 
corner of earth. The question here is, why 
did nomadic education and proponents of 
the reforms not take early advantage of this 
age long tradition of the nomads? 

One teething issue that is yet to be 
fully addressed about nomadic education is 
how to reconcile modernism with 
traditionalism. Lar (1989: 6) has this to say 
about nomadic education the curriculum is 
not to give the nomads a special or 
separate type of education but aimed at 
total integration of nomadic education 
with that of formal education. Lar (1997) 
further added that, Nomadic education 
aims at sensitizing the mind of the nomads 
to be in line with that of the sedentary 

people. In all, due consideration was not be 
given to the overall perception of nomadic 
education by the average pastoralist who 
sees the conventional school or nomadic 
education, Boko as a system that create 
taste and appreciation for western lifestyle 
and religion. The nomad is worried about 
adulteration of his religious belief and how 
the Boko syndrome affects his child, 
himself and his entire community. 

The Boko syndrome cuts across 
boundaries, Iro (2000) quotes a Fulani 
leader's comment in a meeting on 
curriculum development. We are not 
opposed to the idea of getting our children 
to schools but we fear that at the end of 
their schooling they will only be good at 
eating up cattle instead of tending and 
caring for them. The implication of this 
statement is that nomadic education Boko 
will change the socio-cultural and religious 
beliefs of the nomadic child. The cattle 
rearing nomads hardly tastes beef. It is like 
asking a white man to eat a pet. The older 
generation believes that Boko softens their 
offsprings and weakens their commitment 
to traditional values. The truth is that any 
Nigerian who has been opportuned to 
watch the (Shadi / Sharro) festivals of any 
nomadic group will appreciate the fact that 
the nomads are tough, religious, extremely 
protective of their tradition and will resist 
any force or influence that will erode their 
heritage. 

Implementation. 
Another issue that has not been 

fully addressed is how to reconcile reforms 
with policy implementation. Eya (2001) 
states that, Nigerian Education problems 
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have not been with planning and statement 
of objectives. It has always been with 
implementation Iro (2000) further asserts 
that, faulty policies did hasten the society's 
structural an functional failure. A paucity of 
government policies on the lives of the 
pastoralists engendered suspicions and 
misgivings about the real motif of the 
government. Thus, it is not just a case of 
implementation but also faulty policies that 
do not take into consideration the effects of 
policies on the lives of the people and the 
benefiting communities. International 
organization such as the World Bank and 
UNESCO are commissioned to study and 
formulate our education policies. In most 
cases such policies are lifted whole without 
any modification and forced on the 
supposed beneficiaries, consequently, there 
are bound to be resistance, implementation 
difficulties and failures. Mojo (2000) 
summarizes the situation thus: a Technical 
Education Project came into effect in 1989 
and lasted until December 1995. the 
project was only marginally successful due 
to the problem encountered especially, in 
the early stages of the project,  
coordination and management problem 
as well as low level of commitment. 

The National Commission for 
Nomadic Educat ion,  which was  
established by Decree 41 of 1989, 
empowered the commission to among 
other things collaborated with all tiers of 
government, (the State ministries of 
Education, Local Governments and Local 
Education Authorities), NGOs and 
international organizations in ensuring the 
achievement of the following objectives. 

(i)    That    nomads    embraced  
modern education through effective 
campaign, 

 (ii)  Develop grasslands and settlements 
for the nomad and build schools for 
the nomads,  

(i ii)  Provide supervisors for the routine 
supervision of schools 

 (iv)  Provide teachers for nomadic 
schools. , 

(v)    Provide funds for research personnel 
development construction of 
classrooms and facilities equipment 
and instructional materials. 

(vi)   Effective monitoring and evaluation 
of all activities concerning nomadic 
education,  

(vii)  Ascertain viable and adequate 
geographical spread of  nomadic 
education facilities,  

(vii)  Campaign in towns and villages for 
nomads to embrace modern 
education. 

Laudable a s the above 
implementation guidelines are the nomads 
themselves who are considered the sole 
beneficiaries of the programme were not 
taken into consideration, they are 
complet ely insu lt ed f rom the 
implementation process. The government 
parastatals and agencies, the NGOs and 
international organizations are unaware of 
the aspirations, the taboos and fears of the 
nomads. Do they know about the existence 
of the Boko syndrome among the nomads? 
What happens to the koranic schools which 
are as old as the nomadic culture and 
which have served the groups for 
generations? What is the fate of the 
koranic school -teacher (Mallam) who has 
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for years wielded enormous influence 
among his people? What happens to his 
status as the most revered Islamic scholar 
and leader of his people? What will 
become of the religious belief and tradition 
of the nomads? The advocates and 
planners of the implementation objectives 
of the programme did not consider these 
and many more questions. 

Transformation 
Inspite of the above, the socio- 

cultural, political and economic 
transformations currently being 
experienced as a result of reforms by the 
nomadic societies are in three categories: 
(a) Trans format ion of the individual by 

changing   his   perceptions   
through 
education 

(b) Transformation     of    the     
various 
nomadic societies in terms of new 
technologies; 

(c) Political     consciousness;     
creating 
political   awareness,   new   
political 
elites and democratic representation 
among nomads. 
- Over the years there has been rapid 

but systematic change of the individual 
nomad through reforms in education. Moja 
(2000) state that there is need to integrate 
element of basic education into Koranic 
schools that have been offering informal 
education in the country for generations. 
This hybridization of two educational 
systems is one change that had over 
generations been resisted by Islamic 
schplar but with the launching of the 
nomadic education and the current inherent 
reforms, there has been less resistance in 
this area. The immediate effect is that there 

are less street children (Almagiris) 
roaming . the street because nomadic 
education reforms has gradually succeeded 
in integrating the oriental with the 
occidental form of education. Thus, the 
Koranic system of rote learning is 
gradually giving way to functional 
education based on the concept of creative 
listening, clear speaking, efficient reading 
and constructive writing skills. The gradual 
but fruitful implementation of the scheme 
has to some extent changed the 
individual's attitude and thinking hence the 
rejection of religious bigotry, violence, 
falling easy pray of ignorance, political 
enslavement and economic exploitation. 

Today, the changing societies of 
the pastoralist have produced a productive 
literate work force, especially, in the 
agricultural sector. These creative 
self-reliant nomadic education programme 
graduates organized their community into 
co-operative societies and are able to 
source for micro-credit from government, 
banks and NGOs. This has to a large extent 
succeeded in reducing poverty in the 
changing nomadic societies. Another area 
in which the reforms have succeeded is in 
transforming the pastoralist societies is in 
the acquisition and introduction of local 
technologies. Small farm implements are 
produced by smithing co-operative 
societies. The implements are hoes, 
cutlasses, simple planting machines and 
bull-pulled ploughs. 

Also in the area of transportation, 
donkeys are gradually being phased out as 
a means for transporting farm and diary 
products from the nomadic communities to 
the markets in the cities, instead, bull- 
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pulled-carts are used in transporting food 
and large quantities of farm produce. 
Simple milking machines produced by the 
local smith are at present being used by 
nomads in milking their cattle, the result is 
the production of high quality milk and 
today milk is sold in barrels rather than in 
calabashes. 

The nomadic education scheme 
encourages nomads to acquire qualitative 
education and functional training as a 
means of securing the capacity to face and 
coupe with the challenges and prospects of 
the changing world. Today, the benefit of 
the reforms is made manifest in the fishing 
industry. At present, in the nomadic fishing 
communities, especially in Arugungu area 
of Sokoto State Hadeja in Jigawa State and 
Mambila in Taraba State, fishermen no 
longer fish while lying on large guards. 
Tbis traditional method of fishing has long 
given way to the use of either dug-outs 
fitted with speed engines or modern speed 
boats. In states that share common 
boundaries with the Atlantic and in the 
riverine areas of the south, speed boats and 
fishing trawlers are used. The overall 
trans formational effect  of this 
modernization of the fishing industry is not 
only felt in the fishing communities but 
also by the nation. 

Another transformational aspect of 
the growth in the fishing industry is the 
emergence of numerous fishermen co-
operative societies and an increase in the 
demand for micro-credit. No wonder the 
Federal Government decided to establish 
the Nigeria Agricultural Credit and Rural 
Development Bank (NACRDB) as a  

vehicle for the empowerment of rural and 
pastoralist societies. 
In the past wind erosion was one of the 
greatest problems facing nomadic 
communities dotted along the fringes of 
the SaheJl Belt but with education, 
knowledge in erosion control and 
management and the gradual settlement of 
the nomads, this problem has been brought 
under control. In the Mambila Plateau area 
of Taraba Stale, Bauchi and around the 
fringes of Borno State, nomads through 
adult nomadic education are able to build 
terraces as a means of controlling erosion 
and at the same time engage in crop 
rotation farming. They at present acquire 
improved seedlings from World Bank 
assisted project out-posts. They also plant 
rich salty grass for their livestock and 
make fodder preparatory for the protracted 
dry season thus, reducing the incidence of 
north-south migration of nomads and their 
livestock. 

Today, the frequent clashes 
between the nomads and their neighbours 
have been consigned to history. This is as a 
result of the relentless effort of the Federal 
Government reforms through the National 
Commission for Nomadic Education 
(NCNE) to develop grazing reserves and 
settlements for the nomads. Essential 
facilities that will enable the nomads to 
settle in the grazing reserves have been 
identified and are currently being provided 
in reserves in Taraba, Adamawa and 
Palgore in Kano State. They include 
boreholes, health clinics for man and 
animals, managed by products of nomadic 
education and permanent school structures 
to further enhance nomadic education. 
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Effects of Reforms on the Nation 
At present nomads are active 

participants in • the nation's nescient 
democratic dispensation. For the first time 
in our nation's history nomads are fully 
represented at both local government and 
state level. 

One of the greatest effect of the 
reforms in pastoralist societies is that the 
nomadic societies that have over the years 
been very conservative, impervious and 
non-receptive to modernization, have been 
drawn out of their shells through the 
nomadic education reforms. Nomads today 
exercise their franchise. 

Today a silent agricultural 
revolution is gradually evolving in the 
pastoralist societies. Old methods of 
production are gradually, giving way to 
new scientific methods, hence an increase 
in locally produced farm implements, dairy 
product, fish and sea foods. 

Finally, child-labour, early 
marriage of the girl-child and persistent 
withdrawals of pupils from schools have 
been curtailed to the minimum thereby 
reducing the level of illiteracy in sedentary 
societies. 

Recommendations 
( i)  T here is  urgent  need for  the 

immediate production of teachers 
to fully participate in the nomadic 
education programme there is also 
the need for a revisit of the 
nomadic education curriculum, 
especially, the aduit education 
programme of the nomadic 
education scheme. 

(ii)    Agriculture, production of dairy 
product and entrepreneurship 
should be emphasized in the 
curriculum, also simple technology 
for the production of farm 
implements and machine should as 
well be taught in the nomadic adult 
education programme. 

(iii)   The government should extend its 
macro-credit facilities to the 
nomads and a monitoring team 
established, to ensure that loans 
are appropriately channeled to the 
end users. 

Conclusion 
Conclusively the benefits of the 

reforms in the nomadic education scheme, 
placed on a continuum outweigh its short-
falls, 
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